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Abstract: Nowadays, under the influence of drastic changes of the 
contemporary world, the institutions of higher education focus on the promotion of 
equity and quality. Special attention is paid to the cross-border education, because the 
mobility of students and staff facilitates the “formation” of highly skilled workers in 
certain specialized areas. The main precondition of a successful implementation of 
mobility programs is a profound knowledge of foreign languages. The given paper 
deals with the importance of second language acquisition and outlines the strategies 
of a successful teaching process. The main emphasis is put on the “enhancement” of 
students’ motivation (including a good teacher-student rapport) and teaching a 
language through teaching a culture. The first one is regarded as a key element of a 
classroom success, while the latter simplifies learners’ comprehension of second 
language reality. 
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Nowaday, globalization acquires more and more importance in today’s world. It 
makes all the existed boarders and boundaries irrelevant and facilitates cultural, 
political, economic and environmental interconnections, which push people closer 
together through highly developed international trade and commerce, education 
exchange, rapid transportation and communication. The process of globalization has 
interfered into many spheres of life: “globalization together with new information 
technology and the innovative processes they foment are driving a revolution in the 
organization of work, the production of goods and services, relations among nations, 
and even local culture… it is changing the very fundamentals of human relations and 
social life” (Carnoy M., 2005)[1]. 
Foreign languages were introduced formally within the primary school 
curriculum in England in 2014 for the first time. All children at Key Stage 2 (age 7–
11) are now expected to study one foreign language for one hour per week. It can be 
any modern or ancient foreign language and the focus should be on enabling pupils to 
make substantial progress in one language. The Department of Education states 
‘liberation from insularity’ and an ‘opening to other cultures’ as the principal 
purposes for introducing language learning in primary school. This makes it an 
opportune time to reflect on the advantages and disadvantages of an early start, and 
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what challenges it poses. There are two main reasons behind the introduction of 
foreign languages in primary classrooms. The first is the belief that ‘the younger the 
better’, the idea that young children are intrinsically better language learners, and will 
therefore become more proficient more quickly. The second is that in an increasingly 
globalized world, intercultural competence is essential, and that it is important to 
awaken children’s interests in other people and cultures at a time when they are open 
and receptive. More recent arguments are based on the cognitive advantages that 
learning a foreign language brings (such as enhanced problem solving, attentional 
control or ability to switch tasks, and on the claim that it helps with literacy in 
English but these arguments have not yet filtered into public discourse. However, the 
government policy which made learning a foreign language compulsory in English 
primary schools from Key Stage 2 was almost exclusively linked to the first of these 
motives. But what is the research evidence? In the first part, I will briefly review how 
young children learn by comparison with teenagers and adults, and what expectations 
can reasonably be entertained given this evidence. I will then draw some of the 
implications of this evidence for policy.  
The belief underlying the introduction of foreign languages in primary schools is 
that teaching foreign languages early to young children, when they are most 
receptive, could close the gap which currently exists between our young people and 
their European counterparts in terms of foreign language capability, making them 
more competitive on the global market. After all, we just pick up our mother tongue 
effortlessly as young children, so the logic is that if we teach children early enough, 
the same will happen with foreign languages. This view was stated, for example, by 
Prime Minister Tony Blair in 1999: ‘Everyone knows that with languages, the earlier 
you start, the easier they are’. This popular view has its theoretical foundations in the 
socalled ‘Critical Period Hypothesis’, which claims that children are born with an 
innate language faculty which atrophies with age, and that it is therefore important to 
tap into these innate mechanisms before the critical age when they disappear[5]. 
But what is the research evidence? It is important to distinguish between 
children immersed in the new language they are learning, for example as immigrants 
in a new country, and children exposed to a foreign language in the classroom, a few 
hours a week at best, and usually less than an hour per week in the vast majority of 
English primary schools 
In the case of immigrant children, there is much research evidence that young 
children are actually slower than older learners at the beginning of the learning 
process. Many studies have shown that adolescents and young adults are faster 
learners on all measures of language proficiency. Young children, however, 
eventually catch up with older learners and typically become indistinguishable from 
native speakers, which is usually not the case for adults. So, in the case of immigrant 
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children, earlier does seem better, but only in the long run, and only where children 
are given plenty of time and opportunity to make the most of the abundant language 
input they are exposed to. This advantage has often been linked to the Critical Period 
Hypothesis mentioned above 
In the context of foreign language learning in the classroom, are primary school 
children also more likely than older students to reach native-like proficiency in the 
long run?  
All research investigating whether earlier is better in instructed contexts points 
in the same direction: 
1) Young children are very enthusiastic and love learning foreign languages. 
They find it fun and they enjoy discovering new worlds and new ways of saying 
things.  
2) Young children are slower at learning languages than adolescent learners, in 
all aspects of language. To my knowledge, only one study by Jenifer Larson-Hall 
found a small advantage for an early start, but in that study, the children had six to 
eight hours of instruction per week for 44 weeks a year over six years, making the 
context of learning very different from the one or two weekly hours in other studies. 
Most of the research to date has focussed on the learning of English as a foreign 
language, in countries where there is much pressure for children to learn English in 
order to become successful global citizens. But what happens in England, where 
children grow up speaking the international language, and where the cultural context 
as well as inconsistent commitment from successive governments make the learning 
of foreign languages anything but central to the educational agenda? In a recent study 
we compared how children aged 5, 7 and 11 learn French in the classroom in 
England. All children were complete beginners at the start of the project and received 
two hours a week of similar instruction from the same teacher over 19 weeks. This 
study found that the older children learned faster, as they were better able to use a 
range of cognitive strategies to aid their learning, and they also used their more 
advanced literacy skills to support their foreign language learning. The younger 
children, however, were the most enthusiastic, as reported by many studies (e.g. 
Cable et al. 2010)[3]. 
That depends on what we understand by ‘better’. If ‘better’ means faster 
linguistic progress, the research evidence tells us that older children outperform 
younger children; their greater cognitive maturity helps them make the best of the 
limited input and of explicit instruction. The very small number of studies which 
have found a small advantage for an early start were in instructed contexts with many 
hours of instruction per week[4]. It seems that young children, learn mainly by doing 
rather than by conscious learning, that is, they learn more implicitly than older 
children. As a result, they need abundant input and rich interaction to allow their 
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implicit mechanisms to work. After all, it is estimated that children learning their 
native language are exposed to 17,000 hours of input by age 4. The one hour per 
week in the national curriculum bears no resemblance to this quantity of input, and 
therefore policy expectations must be realistic in terms of linguistic development of 
foreign languages. At the rate of one hour per week, it would take 425 years for 
children in a classroom to match the input of children learning their native 
language![3] 
If on the other hand, ‘better’ means developing an enthusiasm for learning 
languages, as well as changing cultural perceptions about the centrality of languages 
to education by embedding them in the curriculum from the start, then much of the 
evidence suggests that younger is better. In our recent study comparing 5, 7 and 11 
year olds learning French in England, 96% of the 5 year olds enjoyed learning 
French, and 88% of the 7 year olds did so too. It seems that even an hour per week 
has the potential to awaken a lifelong interest in foreign languages, which must be 
welcome in a country where foreign language learning is undervalued and in crisis.  
 
References 
1. Maxmudov, Q. S. O. G. L., Shayxislamov, N. Z. O. G. L., & Jo, B. B. O. G. 
L. (2020). O ‘zbek va xorijiy tillarda antonimlar tavsifi, o ‘rni va ularnig turli jihatdan 
tasniflanishi. Science and Education, 1(Special Issue 3). 
2. Juraboyev, В. B. (2020). Nemis tilini o'qitishda kommunikativ yondashuv. 
Science and Education, 7(7), 215-220. 
3. Joraboyev, B. B. O. (2021). Using authentic materials on english lessons. 
Academic research in educational sciences, 2(2). 
4. Joraboyev, B. (2020). Nemis tilida juft otlar va ularning o´ zbek tilida 
ifodalanishi. Science and Education, 1(Special Issue 4). 
5. Журабоев, Б. (2020). Мотивированные люди для удовлетворения своих 
собственных потребностей. Academic research in educational sciences, (3). 
6. Juraboyev, B. B. U. (2021). Problems and solutions for online teaching and 
learning of foreign languages. Academic research in educational sciences, 2(Special 
Issue 2). 
7. Samarova, S. (2018). Forming Creative Vision of Person as Universal Method 
Enhancing Creativity. Eastern European Scientific Journal, (6). 
8. Samarova, S. R. (2019). Methods and technologies for the development of 
creative thinking of pupils. European Journal of Research and Reflection in 
Educational Sciences, 7(10), 37-43. 
9. Samarova, S. R., & Mirzayeva, M. M. (2020). The problem of the formation 
of creative abilities of students in foreign psychology. An International 
Multidisciplinary Research Journal, 10(5), 1937-1943. 
"Science and Education" Scientific Journal April 2021 / Volume 2 Issue 4
www.openscience.uz 291
10. Рахманова, М. К. (2019). Ёшларнинг маънавий тарбиясида қадимги 
Ўрта Осиё маънавий-маданий меросининг аҳамияти. “Глобаллашув шароитида 
ватанпарварлик тарбиясининг маънавий-маърифий технологиялари” 
республика илмий-амалий конференцияси, 206-209. 
11. Рахманова, М. К. (2019). Изучение стратегии обучения. 
Приориоритетные векторы развития промышленности и сельскогохозяйства 
материалы II международной научно-практической конференции, 7, 95-101. 
12. Рахманова, М. К. (2019). Талабаларда ижтимоий фаолликни 
ривожлантиришнинг назарий методологик асослари. Халк таълими, (1), 24-29. 
13. Рахманова, М. К. (2019). Таълим технологиялари орқали касб танлашда 
онгли муносабатни шакллантириш. Халқаро илмий-амалий конференцияси, 323-
326. 
14. Рахманова, М. Қ. (2020). Таълим жараёнида ўқув мунозараларини 
ташкил этишда ўқитувчининг педагогик маҳорати, ижодкорлиги ва фаоллиги. 
"Oriental Art and Culture" Scientific-Methodical Journal, 4(4), 68-73. 
15. Мафтуна, Қ., & Самариддин, Қ. (2020). Бошланғич таълимда 
ўқувчиларнинг ўқув-билиш компетенцияларини шакллантириш. Academic 
research in educational sciences, (4). 
16. Adbujalilova, S. A., & Koraev, S. B. (2020). Талабалар илмий 
дунёқарашини шакллантиришда педагогик технологияларнинг ўрни. Academic 
research in educational sciences, (4). 
17. Qorayev, S. B., & Allayorova, S. B. (2021). Boshlang'ich sinf o'quvchilarini 
pirls xalqaro baholash dasturi tizimiga tayyorlash jarayonini takomillashtirish 
masalalari. Academic research in educational sciences, 2(2).  
18. Қораев, С. Б., & Жолдасов, И. С. (2021). Касб-ҳунар мактаблари 
фаолиятини амалий машғулотлар самарадорлигини ошириш орқали 
такомиллаштириш масалалари. Academic research in educational sciences, 2(2). 
19. Elmurzaeva, N. K., & Qorayev, S. B. (2021). Pedagogical Requirements for 
the Organization of the Educational Process in Specialized State Educational 
Institutions. Psychology and Education Journal, 58(1), 1078-1084. 
20. Barakayevich, Q. S., & Baxtiyorovna, A. S. (2021). Xalqaro dastur talabalari 
asosida innovatsion ta'lim muhitini yaratish. Integration of science, education and 
practice. scientific-methodical journal, 1(02), 132-137. 
21. Carnoy, M. Globalization, educational trends and the open society, OSI 
Education Conference 2005: „Education and Open Society: A Critical Look at New 
Perspectives and Demands” 
http://www.soros.org/initiatives/esp/articles_publications/articles/globalization_2006
021 7/carnoy_english.pdf). 
"Science and Education" Scientific Journal April 2021 / Volume 2 Issue 4
www.openscience.uz 292
22. Cable, Carrie, Patricia Driscoll, Rosamond Mitchell, Sue Sing, Teresa 
Cremin, Justine Earl, Ian Eyres, Bernadette Holmes, Cynthia Martin and Barbara 
Heins. 2010. Language Learning at Key Stage 2: a longitudinal study. Research 
Report DCSFRR198. (London: Department for Children Schools and Families).  
23. Learning foreign languages in primary schools: is young better? Florence 
Myles. 
24. Some strategies of the effective teaching of foreign languages Dažas 
svešvalodas mācīšanas efektīvas stratēģijas Irina Gvelesiani. 
25. Different methodologies teaching English Presentado por Alejandro Aznar 
Alejo. 
  
"Science and Education" Scientific Journal April 2021 / Volume 2 Issue 4
www.openscience.uz 293
